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Summary of the Article
This journal expounds on the various approaches that can be used to improve special education services for students with autism spectrum disorder (ASD). It builds on the perception that several students with ASD have complex needs around self-management, social behavior, and independent living skills necessary for successful transitioning in post-secondary environments. The article describes five steps for developing effective transition plans for high school students. These steps include identifying transition goals; linking post-secondary goals with individualized education plan (IEP) goals; troubleshooting and adjusting transition and IEP goals; providing opportunities to teach skills; and lastly evaluating progress.
Step 1: Identifying Transition Goals. This step advocates for the assessment of student’s needs in the domains of post-secondary education such as autonomous living and employment. Utilizing this information from a transition assessment, the individualized education plan (IEP) team can thereafter find appropriate, measurable post-secondary goals and develop transition services essential for the student to meet their goals. 
Step 2: Linking Postsecondary Goals with IEP Goals. This step requires IEP team to link IEP goals with each specific student’s post-secondary goals. As such, there should be a clear linking between IEP goals in the secondary learning and post-secondary goals. 
Step 3: Troubleshooting and Adjusting Transition and IEP Goals. This step requires the IEP team to build transition IEPs on measurable goals. In this sense, skills should be generalizable to postsecondary employment, education, or independent for them to be useful after graduation. Hence, students with ASD and their significant stakeholders all need  a clear linking between the high school and post-school goals.
Step 4: Providing Opportunities to Teach Skills. The unique needs of students with ASD often make it difficult to plan a course of study without experiencing instruction limitations. To address this, there is need to develop a clear planning to ensure students receive adequate instruction and practice for new skill acquisition, including providing enough time for integration and acquisition of social skills. 
Step 5: Evaluate Progress. This step is instigated to assess the data of the drafted transition IEP to determine its value. It is argued when there are imprecise data collection systems; there may be difficulty in detecting error patterns and accurately measuring skills.  Thus, to engage in desired postsecondary goals, there should be a careful analysis of adaptive and social skill acquisition, to avoid imminent problems such as under or overestimating the skill levels of students. 
My Impression of the Article
This article is significant for providing transition planning to students with ASD to meet post-school transition goals. As the title suggests, the article describes five steps for developing effective transition plans for high school students with autism spectrum disorder precisely and in chronological order. Typically, students with ASD require overt transition plans than those with other disabilities largely because of their communicating difficulties.
 Consequently, the article describes the relationship between students with autism and post-secondary environments. By breaking break down the steps for developing effective transition plans, it can be argued that these predictive factors are essential for helping students with ASD have effective post-secondary environment. The demonstrated steps are substantial as they not only highlight the possible problems but also they try to minimize negative consequences as much as possible for students with ASD to meet their post-school transition goals.
Subsequently, creating a well-defined transition plan to offer support for students with autism enable in their post-secondary education options and is beneficial. However, this does not mean that these students will achieve post-secondary goals successfully. This is because success outside the post-secondary environment is sometimes accredited to the level of income of the family, the maladaptive behaviors that the students had, and functional independence in those environments. The conclusions that can be drawn this article is that without the five steps for developing effective transition plans for high school students with autism spectrum disorder, most students with autism will not likely attend postsecondary education or get employment in competitive job markets.
Application
As a teacher, the information from the article could be applied my future teaching, particularly in addressing the needs of individuals with autism in transitioning to post-secondary education. As such, the article provides a guideline for finding out what services and plan would be necessary for students with high-functioning autism to complete an effective transition.  Most significantly, since the main problem with students with autism is communication difficulties, as a teacher I could employ various strategies to enhance their social skills. I will advocate the use of communication books to start social connections and also arrange peer-mediated interventions in the school settings.
 Furthermore, I will use the information from the article, to foster autonomy and self-determination to ensure that students with ASD have the attitudes and adequate skills necessary for steering their own life with post-secondary education life. Given my supposed vantage position for students, it is paramount as a teacher that I familiarize myself with the exceptional needs of students with the ASD. As a teacher, identifying and responding to the intricate processes allied with the steps provided for transitioning process, I could be better placed to provide the essential support needed to transition students with ASD through difficult times often associated with transitions. All-in-all it is arguable that the advocated individualized education plans, rooted in a well-structured transition plan, can help teachers to positively guide transition process of students with autism spectrum disorder. 
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